This paper aims at finding out pronunciation teaching techniques preferred by language teachers in either traditional or modern fashion. It summarizes the history and trends of pronunciation teaching in the world, lists traditional as well as modern techniques of teaching pronunciation, and tries to find out what three techniques language teachers prefer using most to teach pronunciation to their students. Further, it investigates whether there is a correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques.
Introduction
Pronunciation is a crucial ingredient of the learning of oral skills in a second language. However, the role it plays in English language programs for adults varies, and the amount of time and effort devoted to it seems to rely, to a large degree, on the language teacher. This means that it may or may not form part of regular classroom activities or student self-study. However, students often view pronunciation as being very important and a priority for them (Willing, 1988) . Studies done by Brown (1992) , Claire (1993) , Fraser (2000) , and Yates (2001) stress that teachers in adult ESL programs encounter some difficulties meeting the pronunciation learning needs of their students, and have displayed that many language teachers are inclined to avoid dealing with pronunciation in that they lack confidence, skills, and knowledge. Besides this, these studies revealed that curricula, methodology and the lack of appropriate materials, all gave rise to inadequacies of the teaching and learning in this field.
The reason why we have focused on techniques of teaching pronunciation in this paper is that modern techniques of teaching pronunciation are not employed by language teachers in foreign language classes. Especially, in speaking lessons, language teachers do not provide their students with necessary phonetic or phonological knowledge regarding segmental and suprasegmental aspects of English pronunciation, which, unfortunately, leads to students' not being able to remove the fossilized pronunciation mistakes, achieve a high level of pronunciation in relation to both the segmental and suprasegmental features of English pronunciation, improve oral skills in terms of both accuracy and fluency, improve listening comprehension, and develop self-confidence and autonomy.
This paper aims at finding out pronunciation teaching techniques preferred by language teachers in either traditional or modern fashion. It summarizes the history and trends of pronunciation teaching in the world, lists traditional as well as modern techniques of teaching pronunciation, and tries to find out what three techniques language teachers prefer using most to teach pronunciation to their students. Further, it investigates whether there is a correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques.
History and trends of pronunciation teaching in the world
There are three main approaches to pronunciation instruction, which are the intuitive-imitative approach, the analytic-linguistic approach, and the integrative approach (Celce-Murcia, 1996; Chen, 2007) . These approaches integrate traditional methods with modern techniques. In the following section, these three approaches will be expounded one by one.
In the intuitive-imitative approach, it is assumed that a student's ability to listen to and imitate the rhythms and sounds of the target language will give rise to the development of an acceptable threshold of pronunciation without the intervention of any explicit information. The invention of the language laboratory and the audio-lingual method contributed to the support of this approach in the 1960's, 1970's and right up into the 1980's. Indeed, many contemporary second language practitioners still hold to this view; however, research is needed to clarify if their beliefs have any foundation (Carey, 2002:9) .
In the analytic-linguistic approach, the prominence of an explicit intervention of pronunciation pedagogy in language acquisition is stressed. Developments in the fields of phonetics and phonology from the latter half of the century are drawn upon and often "watered down" for use in the language classroom. Pedagogical aids, such as the phonemic chart, articulatory descriptions, explanations of the form and function of prosody and practical exercises, such as minimal pair drills and rhythmic chants form the basis of an explicit program of accent modification (Carey, 2002:1) . Explicitly does analytic-linguistic approach inform the learner of and pay attention to the sounds and rhythms of the target language. It was developed to complement the intuitive-imitative approach instead of replacing it (Celce-Murcia, Goodwin and Brinton, 1996:2) .
In the current integrative approach, pronunciation is regarded as an integral component of communication, rather than an isolated drill and practice sub-skill. Pronunciation is practiced within meaningful task-based activities. Learners use pronunciation-focused listening activities to facilitate the learning of pronunciation. There is more focus on the suprasegmentals of stress, rhythm and intonation as practised in extended discourse beyond the phoneme and word level. Pronunciation is taught to meet the learners' particular needs. There is a dual-focus oral communication program (Morley, 1994) where the micro level instruction is focused on linguistic (i.e., phoneticphonological) competence through practice of segmentals and the suprasegmentals, and the macro level attends to more global elements of communicability, with the goal of developing discourse, sociolinguistics, and strategic competence by using language for communicative purposes.
Although there are three main contemporary approaches to learning pronunciation, the learning of English pronunciation has been the subject of research for a long time. Celce-Murcia (1996) exemplified several pronunciation teaching approaches since the teaching of language started, and these are presented in Table 1 (based on Celce-Murcia, M., Brinton, D.M.,& Goodwin, J.M., 1996). Students would begin to speak when they were ready. They were expected to make errors in the initial stage and teachers were tolerant of them. Natural Approach
The initial focus on listening without pressure to speak gave the learners the opportunity to internalize the target sound system. TodayNew directions New thoughts from other fields, such as drama, psychology, and speech pathology. Techniques: the use of fluency-building activities, accuracyoriented exercises, appeals to multisensory modes of learning, adaptation of authentic materials, and use of instructional technology in the teaching of pronunciation
Techniques of pronunciation teaching
Traditionally, language teachers have made use of the phonetic alphabet, and activities, such as transcription practice, diagnostic passages, detailed description of the articulatory systems, recognition/discrimination tasks, developmental approximation drills, focused production tasks (e.g., minimal pair drills, contextualized sentence practice, reading of short passages or dialogues, reading aloud/recitation), tongue twisters, and games (e.g., Pronunciation Bingo). Other trendy methods are listening and imitating, visual aids, practice of vowel shifts and stress shifts related by affixation, and recordings of learner's production (Celce-Murcia, 1996) .
All these techniques are based on teachers having their students learn each sound and then apply them in real speech. Some students benefit from these techniques; however, others do not learn the pronunciation of the other language easily from them. For this reason, new techniques are being developed to supplement the learning of English pronunciation.
New directions in teaching and learning English pronunciation have come from other fields, such as drama, psychology, and speech pathology (Celce-Murcia, 1996) . The techniques Celce-Murcia (1996) stressed are the use of fluency-building activities as well as accuracy-oriented exercises, appeals to multi-sensory modes of learning, adaptation of authentic materials, and the use of instructional technology in the teaching of pronunciation.
Today, there is a variety of current technology equipment and applications used in education. They include computers, digital cameras, scanners, LCD panels and/or projectors, distance education/video conferencing systems, word processing, databases, spreadsheets, drawing/graphics programs, website development, electronic references, discussion groups/list servers, instructional software (tutorials, drills and practice), presentation software, hypermedia, e-mail, internet, assistive technologies and instructional methods for integrating technology (MuirHerzig, 2004) . Among these technology equipment applications, instructional software (tutorial drills and practice) is used commonly to assist people learning languages.
Methodology
This study was based on a survey of preparatory school language teachers believed to have relevant experience with techniques of pronunciation teaching in EFL classes.
Subjects
The subjects in this study were 103 language teachers working in English Preparatory Schools of five different universities in North Cyprus (European University of Lefke, Cyprus International University, Near East University, American University, Eastern Mediterranean University). Language teachers' ages ranged from 23-to 53-years-old with an average age of 32. Thirty of the language teachers were native teachers of English, while seventy three of them were non-native teachers of English. All teachers (twenty six male and seventy seven female) had previous teaching experience ranging from 1-3 years to over 24 years at university levels. In terms of the graduated department, 7 language teachers were graduates of linguistics department, 39 English language and literature department, 3 American culture and literature department, and 54 English language teaching department.
Research Questions
The research questions were: 1. What three techniques do language teachers prefer using most to teach pronunciation to their students? 2. Is there a correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques?
Instrument
The researcher prepared a questionnaire as an instrument for this survey study. The questionnaire consisted of two multiple choice type of questions in relation to what three techniques language teachers prefer using most to teach pronunciation to their students and whether language teachers took a pronunciation course in their B.A education and a section related to participants' ages and teaching experiences.
Procedures
After the selection of the data collection instrument, the researcher got the necessary permission from the English preparatory school directors of five different universities in North Cyprus to conduct the research. Following this procedure, the researcher administered the questionnaire to randomly selected 103 language teachers working in English preparatory schools of these universities at the end of the Spring Semester of 2007-2008 Academic Year. The researcher told the participants to complete the survey sincerely in that their responses would be used for research purposes only and would remain confidential. The participants responded to the survey anonymously, and the data collected were analyzed by using descriptive statistics and chi-square tests.
Analysis of the data
Data were analyzed using descriptive statistics and chi-square tests to answer each research question (see below). The frequency and percentage of responses were computed to find answers to the research question # 1. As for the research question # 2, the chi-square tests were used. Question # 1: What three techniques do language teachers prefer using most to teach pronunciation to their students? As seen in table 2 above, S: reading aloud, F: dictionaries, and N: dialogues are three most frequently preferred techniques by language teachers to teach pronunciation to their students. 36 (% 11,7) of language teachers stated that they used reading aloud as a technique for teaching pronunciation to their students. Similarly, 36 (% 11,7) of language teachers indicated that they made use of dictionaries as a a technique for teaching pronunciation to their students. 40 (% 12,9) of language teachers emphasized that they employed dialogues as a a technique for teaching pronunciation to their students. Because language teachers have checked three techniques for the same question, there are 309 elements in total.
Question # 2. Is there a correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques?
H o -null hypothesis -"There is no correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques".
To find out whether there is a relationship between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques, language teachers' answers to question # 1 and taking a pronunciation course were cross-tabulated. Table 3 shows the cross tabulation of taking a pronunciation course and three most frequently preferred pronunciation teaching techniques. As seen in table 3, 36 of language teachers made use of dictionaries as a technique for teaching pronunciation to their students. Of these 36 language teachers, 25 of them stated that they took a pronunciation course in their B.A education, while 11 of them responded that they did not take a pronunciation course in their B.A education.
Similarly, 36 of language teachers used dialogues as a technique for teaching pronunciation to their students. Of these 36 language teachers, 20 of them stated that they took a pronunciation course in their B.A education, while 16 of them indicated that they did not take a pronunciation course in their B.A education.
On the other side, 40 of language teachers used reading aloud as a technique for teaching pronunciation to their students. Of these 40 language teachers, 20 of them stated that they took a pronunciation course in their B.A education, while 20 of them indicated that they did not take a pronunciation course in their B.A education.
Based on table 3, the researchers designed the following chi-square test to be able to reveal whether there is a relation between taking a pronunciation course in B.A education and three techniques language teachers prefer using most to teach pronunciation to their students. In table 4, it is seen that 2 = 3,075, df=2, and p= 0,204. Because the value of significance 0,204 is bigger than 0,05 (p= 0,204 > 0,05), our hypothesis is accepted as a H o -null hypothesis. Hence, it can be stated that there is no statistically significant relationship between taking a pronunciation course in B.A education (question # 1) and three most frequently preferred pronunciation teaching techniques.
Conclusion
Results showed that language teachers prefer employing traditional classroom techniques, such as dictation, reading aloud, and dialogues to a great extent to teach pronunciation to their students. However, they are reluctant to use modern techniques, such as computers, instructional software, and the internet. At this point, it should be stressed that the teachers should be motivated to make use of some computer-based pronunciation teaching programs that are available on the market. Moreover, language teachers are to be stimulated to use the Internet so as to improve their pronunciation teaching skills and bring a variety to the language classroom. At this juncture, language teachers may be informed of available pronunciation teaching sites on the Internet through teacher training programs, which can also raise their awareness for the selection of the appropriate pronunciation teaching sites.
It was also revealed in this study that there was no correlation between taking a pronunciation course in B.A education and three most frequently preferred pronunciation teaching techniques. This result does not mean that taking a pronunciation course does not have any effect on language teachers' selection of pronunciation teaching techniques; however, in this vein, the possible reason can be that teachers are teaching pronunciation to their students in the same way that they were taught. This implies that they were instructed traditionally with the aforementioned techniques, so they prefer implementing the same techniques.
